
 

Royal International Global Journal of Advance and Applied Research 
Peer Reviewed International, Open Access Journal. 

ISSN: 2998-4459 |  Website: https://rlgjaar.com Volume-2, Issue-1 | January - 2025 

 

31 

 

Recognizing Secondary Students Aspiration and Behavior: Their Motivation, 

Influences, and Challenges 
Ratan Lal1, Dr. Bharti Kumari2 

1Research Scholar, IIMT University, Meerut 
2Assistant Professor, IIMT University, Meerut 

Manuscript ID: 

RIGJAAR-2025-020109 
 

 

 

ISSN: 2998-4459 

Volume 2 

Issue 1 

Pp. 31-35 

January 2025 

 

 

Submitted: 27 Nov. 2024 

Revised: 17 Dec. 2024 

Accepted: 25 Jan. 2025 

Published: 31 Jan. 2025 

 

 

 

Correspondence Address: 

Ratan Lal 

Research Scholar, IIMT 

University, Meerut,  

Email: 

ratan_edu@iimtindia.net 

 

Quick Response Code: 

 

Web. https://rlgjaar.com 

 

 

 
DOI: 

10.5281/zenodo.15244505 

 

DOI Link: 
https://doi.org/10.5281/zenodo.15244505 

 

 
Creative Commons 

 

 
 

Abstract 

The aspirations and behavior of secondary pupils have a considerable influence on their personal and 

educational growth, and teachers thus become pivotal to the cultivation of such qualities. Teachers must 

familiarize themselves with the specific ambitions and behavioral needs of their students and function with 

empathy and cooperation to establish an environment conducive to growth. By adapting their strategies to meet 

unique needs, teachers can empower students to develop resilience and succeed. The long-term impact of 

aspirations and conduct on career achievement remains an area of future research. Knowing how youthful 

aspirations influence adult success will inform education policies and interventions. Additionally, studies should 

be conducted on how immediate assistance can assist disadvantaged students in breaking the barriers posed by the 

systems, allowing them to reach their full potential. Stakeholder coordination, such as that between teachers, 

parents, policymakers, and communities, is crucial in assisting secondary students. Involving families in the 

educational process makes support networks for students more robust, but policymakers can help by requiring 

resources for inclusive learning practices and mentorship. Community organizations can offer in the trenches 

experience and skill-building activities that can translate academic dreams into usable professional careers. The 

key to empowering students is to educate them in goal-setting techniques and eliminate systemic impediments, 

including stereotypes and disparities in resource allocation. By creating a culture of ambition and offering the 

right tools, students are motivated to aim high and succeed. Such collective and compassionate means that 

students from all walks of life enjoy equal chances of success. Inspiration and good conduct among secondary 

pupils can only be achieved through collaborative effort from all stakeholders involved, including inclusion, 

innovation, and compassion. Overcoming existing challenges through investment in forward-thinking strategies 

ensures that every student achieves full capacity. 

Keywords: Aspirations, Behavior, Educators, Collaboration, Equity 

Introduction to Aspirations and Behavior in Secondary Education 

Secondary education is a crucial phase in a student's life, wherein aspirations and behavior 

have the potential to significantly affect future outcomes. Aspirations are the objectives and ambitions 

of students concerning their academic, career, and personal lives, whereas behavior represents the 

actions and attitudes shaped by these aspirations. Together, they create a dynamic interplay that 

drives students’ educational journeys. These aspirants are influenced by both personal experiences and 

socio cultural forces along with developmental changes. Academic aspirations include attaining a 

certain grade or score and joining a prestigious college; on the other hand, career aspirations are about 

longer-term professional goals. In general, personal aspirations refer to broader objectives such as 

social, emotional, or extracurricular activities (Khattab, 2015). As secondary students grow, their 

aspirations differ based on peer-to-peer influence, family expectations, and exposure to career 

opportunities (Gutman&Schoon, 2013). Aspirations play an important role in determining how 

students' educational pathways will be influenced and the careers they take up, providing motivators 

and markers for success. 

Theories of Motivation and Aspirations 

Motivational theories form a valuable frame of reference for understanding how aspirations develop 

and guide behavior. 

1. Maslow's Hierarchy of Needs: Maslow believed that students must fulfill lower-order needs, 

including safety, belonging, and esteem, before seeking higher-order desires,  
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Such as self-actualization (Maslow, 1943). For 

example, students experiencing insecurity or unsatisfied 

social needs cannot be expected to focus on their academic 

or career goals.  

2. Self-determination theory (SDT): SDT highlights 

the significance of intrinsic and extrinsic motivations in 

developing aspirations. Internal satisfaction-driven 

intrinsic motivation is likely associated with prolonged 

engagement and deeper learning. However, extrinsic 

motivators such as recognition and rewards can 

complement this, as they are known to promote specific 

achievements (Ryan &Deci, 2000). 

3. Goal-Setting Theory: Locke and Latham (1990) 

propose that aspirations become actionable through 

SMART goals. The well defined goals of secondary 

students increase their persistence and resiliency, and 

therefore, the probability of achieving academic and 

personal success. 

Aspirations have an impact on student behavior 

and consequently lead to actions such as classroom 

engagement, discipline, and effort toward the goal. Positive 

aspirations tend to produce behaviors characterized by 

persistence, active engagement, and high motivation for 

achievement, whereas ambiguous or low aspirations may 

give rise to disengagement or problematic behaviors 

(Gutman & Schoon, 2013). Secondary students tend to 

exhibit behavioral tendencies, such as striving for 

independence, managing peer relationships, and achieving 

academic excellence, all of which influence not only their 

academic outcomes but also their social and emotional 

development (Eccles et al., 1993). Aspirations and behavior 

in secondary education are two interrelated forces that fuel 

academic, career, and personal growth. Developing clear 

aspirations and positive behaviors can enable students to 

reach their full potential. 

Factors Influencing Aspirations and Behavior 

Aspirations and behaviors among secondary 

students are determined by socioeconomic, environmental, 

cultural, psychological, and technological factors. These 

factors determine how students set goals, interact socially, 

and choose educational and career paths. 

Socioeconomic and Cultural Influences 

Family background, economic status, and cultural 

norms play foundational roles in shaping aspirations. 

Students from families with higher educational and income 

levels tend to have broader aspirations and stronger 

academic motivations (Khattab, 2015). Parental attitudes 

toward education, whether encouraging or indifferent, 

significantly influence students' goals and academic 

behaviors (Gutman&Schoon, 2013). Cultural expectations 

also play a role; for example, collectivist societies often 

prioritize family endorsed career paths, whereas 

individualistic cultures encourage personal ambition 

(Hofstede, 2001). These dynamics demonstrate how 

socioeconomic and cultural factors create frameworks 

within which aspirations are nurtured. 

 

School Environment and Peer Influence 

The school environment, including the quality of 

teacher-student relationships and the school climate, has a 

significant impact on students' aspirations and behaviors. 

Teachers often become role models, inspiring students to 

pursue academic and personal excellence, whereas school 

counselors help students explore career options and set 

achievable goals (Eccles et al., 1993). Positive peer 

relationships promote collaboration and motivation; 

whereas poor peer pressure can result in risky behaviors or 

low aspiration. For example, students within competitive 

peer groups are more likely to have high academic 

aspirations, while those in disengaged groups may become 

less motivated (Wentzel, 1998). 

Media, Technology, and Role Models 

Media have a great impact on the aspirations and 

self-concept of students. Social media and entertainment 

content often mold students' perceptions of success and 

expose them to different careers. Although some digital 

content presents unrealistic ideals, others can be a source of 

good resources for exploring potential career paths 

(Bandura, 2001). Role models can be public figures, 

community leaders, or family members who give students 

concrete examples of their success and perseverance. 

According to previous studies, students whose role models 

are positive tend to exhibit goal-directed behaviors and 

higher self-efficacy (Zimmerman, 2000). 

Psychological Characteristics 

Individual psychological characteristics related to 

self-esteem, emotional intelligence, and personality 

characterize aspirations and behavior. Students who have a 

high self-concept and self-efficacy become more motivated 

to pursue highly ambitious goals and are persistent in the 

face of obstacles (Bandura, 1986). Emotional intelligence 

allows students to effectively manage interpersonal 

relationships and stress, which further supports their 

aspirations. However, mental health issues such as anxiety 

and depression can hinder academic performance and reduce 

motivation, which underlines the importance of emotional 

support systems (Sawyer et al., 2012). 

Complex interactions among various factors, such 

as socioeconomic, cultural, school, media, and psychological 

factors, shape aspirations and behavior in secondary 

education. Educators, parents, and policymakers need to 

understand these influences to offer relevant support and 

guidance that enables students to reach their maximum 

capacity. 

Challenges Faced By Secondary Students in Achieving 

Aspirations 

Most secondary school goers are exposed to 

various problems that often delay the achievement of their 

academic, career, or personal goals. Factors range from 

social, economic and individual aspects, and these change 

motivation and self-ability. 

Academic Stress of Expectations 

Having so much pressure from high school 

parents, teachers, or people in society is always 
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overwhelming for most of them. The pressure to excel in 

exams, secure admission to prestigious institutions, and 

meet societal benchmarks often leads to anxiety and 

burnout (Putwain, 2007). Students may feel overwhelmed 

by the need to balance their academic performance with 

extracurricular activities. Fear of failure can further 

compound mental health issues, including depression and 

self-doubt (OECD, 2018). Coping mechanisms, such as time 

management, mindfulness practices, and consulting 

counselors, are very important in reducing academic 

pressures. However, not every student has equal access to 

these support systems. 

Poor Resources and Opportunities 

Limited resources are a major limitation that 

hinders the pursuit of aspirations by many students, 

particularly those from low-income groups. Such students 

lack adequate access to tutoring, extracurricular activities, 

and advanced learning materials (Reardon, 2011). Poor 

career counseling in schools does not allow students to set 

goals that are realistic and well-informed, leaving them ill-

equipped for the challenges that await those (Gutman & 

Schoon, 2013). The other challenges include poorly 

equipped school and poor transportation for rural and 

economically disadvantaged students, which greatly limit 

educational and job opportunities. 

Stereotypes and Social Barriers 

Social stereotypes about gender, caste, and 

socioeconomic status often limit secondary students’ 

aspirations. For example, stereotypical gender roles may 

discourage girls from pursuing careers in science, 

technology, engineering, and mathematics (STEM) fields 

(UNESCO, 2020). Likewise, discrimination against 

marginalized groups often restricts access to quality 

education and career opportunities (Khattab, 2015). 

Students with disabilities face systemic barriers, such as 

inaccessible infrastructure and lack of customized 

educational support, which discourage them from achieving 

their best (WHO, 2011). 

Balancing Personal Life and Academic Demands 

Personal responsibilities and academic demands 

are not easy for many students to balance. Family 

responsibilities, part-time jobs, and societal expectations 

often leave very little time for academic pursuits, which falls 

more when students belong to lower-income families 

(Elliott & Grigorenko, 2007). Gender roles further 

complicate this balance, as girls may be expected to 

prioritize domestic tasks over their education. Peer conflicts, 

bullying, and mental health issues also affect students' 

ability to focus on their aspirations, sometimes leading to 

withdrawal from academic or social activities (Smith et al., 

2008). 

Challenges in achieving secondary students’ 

aspirations include, but are not limited to, academic pressure 

and systemic barriers. Such challenges must be met through 

collaborative efforts from educators, families, and 

policymakers to create an inclusive and supportive 

environment that fosters equal opportunities for all. 

Strategies to Support and Enhance Aspirations and 

Behavior 

The aspirations and behaviors of secondary school 

students are critical for their success and development. 

Targeted strategies can help students overcome challenges 

and achieve academic and career goals. 

Development of a Growth Mindset 

The belief that abilities can be developed through 

effort is known as the growth mindset. This belief helps 

students to build resilience and perseverance. The role of 

the educator is crucial, as it encourages students to take up 

challenges and learn from failures. Effective feedback, 

focusing on effort rather than innate ability, fosters a 

growth mindset (Dweck, 2006). For example, praising 

students for their strategies rather than outcomes helps 

build confidence and encourages them to take on difficult 

tasks. Classroom activities that focus on reflection about 

setbacks and perseverance can also foster this mindset. 

Parental and Community Involvement 

Parents and communities are essential to support 

students’ aspirations. Parental involvement, through 

emotional encouragement and financial investment in 

education, positively influences student motivation and goal 

setting (Hill & Tyson, 2009). Community initiatives, such as 

mentorship programs, provide resources and real-world 

insights, particularly for underprivileged students (Bryan et 

al., 2012). Engaging parents in discussions about their 

children’s aspirations and challenges helps to create a 

supportive environment at home. Schools can facilitate this 

involvement through workshops and regular 

communication with their families. 

Career Guidance and Counseling 

Career counseling is essential in secondary 

education, as it provides students with the opportunity to 

explore options and make informed decisions about their 

future. Schools can take innovative approaches, such as 

career workshops, internships, and field trips, to expose 

students to real-world opportunities (Gati& Levin, 2014). 

Training educators and counselors to address individual 

aspirations and challenges is equally important. By tailoring 

guidance to students' unique interests and circumstances, 

counselors can help them align their academic paths with 

their long-term goals. 

Peer Support and Mentorship Programs 

Peer mentoring programs encourage student 

belonging and motivate them to strive for more. Positive 

peer interactions can encourage students to acquire better 

habits and set better goals (Karcher, 2005). Schools can also 

help them overcome problems through peer counseling and 

study groups. Further, mentorship by older peers or 

professionals can help high school students gain diverse 

opportunities and real-life experiences to be able to set 

better aspirations. 

Personalized Learning Approaches 

Teachers can design instructions that address 

each student’s needs by understanding their individual 
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learning styles, strengths, and weaknesses. Personalized 

learning plans help students set specific, achievable goals 

that relate to their aspirations (Tomlinson, 2001). Teachers 

can provide one-on-one mentoring or utilize adaptive 

technology to support academic achievement and self-

confidence. 

A growth mindset, parental involvement, career 

counseling, peer mentorship, and personalized learning 

equip students with strategies to meet their aspirations. 

Therefore, there is a need for cooperation between the 

schools, families, and communities as these are essential 

components of the personal and academic growth of 

students. 

Conclusion and Future Directions 

Educators play a significant role in shaping the 

aspirations and behaviors of students. Teachers must have 

time to know about their students' goals and problems in 

order to make them feel appreciated and encouraged to 

pursue their dreams. Empathy, active listening, and 

consistent positive reinforcement can motivate students to 

build resilience and self-confidence (Dweck, 2006). 

Educators can influence students' growth trajectories by 

acknowledging individual differences and tailoring 

strategies to meet diverse needs, especially in cases of 

behavioral or emotional difficulties. 

Future research should investigate the long-term 

consequences of student aspirations and behaviors on career 

and life outcomes. Knowing how aspirations formed during 

adolescence translate into adult achievements may provide 

insights for refining educational practices and interventions 

(Gutman & Schoon, 2013). The effectiveness of early 

interventions in helping disadvantaged students achieve 

their potential needs to be investigated. Research should 

focus on innovative programs that bridge resource gaps and 

address systemic barriers, such as mentorship initiatives, 

access to technology, and emotional support services, to 

ensure equitable opportunities for all students (Reardon, 

2011). 

There is a need for collaborative effort among 

stakeholders such as: educators, parents, policymakers, and 

communities to ensure that secondary students realize their 

aspirations. Schools must become active participants in 

family education with an emphasis on communication and 

mutual responsibility. Policy makers need to allocate 

resources to support career counseling, mentorship 

programs, and inclusive education practices that respond to 

the diverse needs of students (Hill & Tyson, 2009). 

Community organizations can contribute through 

internships, workshops, and mentorships that expose 

students to different career paths and practical skills. 

Equally important is that students are empowered 

to set high but achievable goals. Schools should teach goal-

setting strategies, provide tools such as personal learning 

plans, and allow access to academic support. Moreover, 

eliminating stereotypes, economic disadvantages, and a lack 

of resources will provides students with the opportunity to 

pursue their ambitions without undue constraints (Khattab, 

2015). The aspiration of schools and communities ensures 

that students not only dream big but also have the 

confidence and resources to turn their dreams into reality. 

Building aspirations and positive behavior among secondary 

students are shared responsibilities that require empathy, 

innovation, and collaboration. Addressing current 

challenges and investing in future-focused research and 

intervention can ensure that every student has the chance to 

thrive regardless of their background or circumstances. 
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